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Introduction & Background

Our Work on Blended
• Met and discussed blended learning best practice with DfE in early 2017

• DfE publish ‘Apprenticeship off-the-job training: Policy background and examples’ 

in June 2017

Today’s Talk

• Our experience, insights and perspective – this is not a DfE talk I promise, and no 

magic

• Deliberatively specific

• Assumes a base-level appreciation and use of blended learning, but not 

advanced (I will try and avoid any jargon)
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Blended Learning: 
Definition and Options



Blended Learning: A Spectrum

Where should you be on the spectrum?

1. The subject matter: does it work well for blended?

2. The learner: what benefit will they get from blended?

3. The delivery team: what are their views and experience? (Listen closely)

4. Your organisation: what areas are key to us? Where should we invest, buy-in or 

ignore blended as an option? List out our priority areas

What Does ‘Blended’ Mean?

0% Online 100% Online



Blended Learning: Planning the Blend

Face-to-Face

Mandatory Classes

Initial Teaching & 
Knowledge delivered

Online2. Blended

Mandatory Classes

Deepen understanding, 
face-to-face exercises, 

practice

Mandatory Classes

Initial Teaching & 
Knowledge delivered

3. Traditional

Mandatory Classes

Recap, assigned tasks, 
specific follow-up work 

based on each learner’s 
needs

OnlineFace-to-Face

Face-to-Face

Mandatory Classes

Initial Teaching & 
Knowledge delivered

Online1. Highly 

Flexible

Optional Classes

Deepen understanding, 
face-to-face exercises, 

practice



Blended Learning: Planning the Blend

* Slide referenced to Vocational Innovation, C Lewis

Qualification 

Level

Level 4/5

Level 1

Learner 

Profile

Self-

Directed

Involved

Interested

Dependent

Blooms 

Taxonomy

Creating

Evaluating

Analysing

Applying

Understanding

Remembering

Virtual 

Activity

Collation of data sources, 
transformation of a range of data

Online reflection, annotation, 
create and maintain e-portfolio

Online assignments, advanced 
searches, editing, peer review

Uploading and referencing, 
online scenarios

Polls, quizzes, forums, audio 
books and podcasts

Online search, flashcards, 
webinars, quizzes with feedback



Apprenticeship 

Level 3

Apprenticeship 

Level 2

Apprenticeship 

Level 4

Blended Learning: The Benefits

Maximising Staff Time and Skills

Apprenticeship 

Level 3
Apprenticeship 

Level 2

Apprenticeship 

Level 4



Blended Learning: Fad or Important?

0%

20%

40%

60%

80%

0

20

40

60

2012 2013 2014 2015 2016 2017 2018

+
S
u

b
sc

ri
p

ti
o

n
s 

(m
ill

io
n

s)

P
e

n
e

tr
a

ti
o

n
 a

s 
%

 o
f 

a
d

u
lt
s

Smartphone take-up (right axis) 4G 
subscriptions 
(left axis)

Mobile data 
use (right axis)

Key

Figure 1 –

UK mobile data and 

smartphones

Source: Ofcom data, estimates



66%

18%

16%

2017

Blended Learning: Ignore Video at your Peril

40%

42%

18%

2013
58%25%

17%

2015

Video, including streaming apps Web browsing Other *Key

*Other: peer-to-peer, including BitTorrent apps, file transfers and newsgroups, VoIP, digital gaming and email

Figure 2 –

UK mobile data traffic share 

by type: 2013, 2015 and 2017

Source: eMarketer, Ofcom data



Blended Learning: Game of Phones?
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DfE Guidance on Blended and OTJ Training



DfE Guidance on Blended and OTJ Training

Definition of ‘Off-The-Job Training’
The definition of ‘off-the-job training’ is set out in the ESFA funding rules. This definition is reproduced 
below. This document is not intended to further define off-the-job training, rather it is intended to 
demonstrate the flexible ways that this definition can be applied.

Off-the-job training is defined as learning which is undertaken outside of the normal day-to-day working 
environment and leads towards the achievement of an apprenticeship. This can include training that is 
delivered at the apprentice’s normal place of work but must not be delivered as part of their normal 
working duties.

The off-the-job training must be directly relevant to the apprenticeship framework or standard and 
could include the following:

• The teaching of theory (for example: lectures, role playing, simulation exercises, online learning or 
manufacturer training)

• Practical training: shadowing, mentoring, industry visits and attendance at competitions

• Learning support and time spent writing assessments/assignments

Off-the-job training does not include:

• English and maths (up to level 2) which is funded separately

• Progress reviews or on-programme assessment needed for an apprenticeship framework or 
standard

• Training which takes place outside the apprentice’s paid working hours

‘Could’ or 

‘Should’?

Source: Apprenticeship off-the-job training: Policy background and examples, DfE, June 2017



DfE Guidance on Blended and OTJ Training

Blended Learning
Distance learning can be used effectively as part of the off-the-job training requirement when it is used as 
part of a blended learning package. This can take place wherever it suits the apprentice and the employer. 
The funding rules do not permit all off-the-job training to be delivered via distance learning, it must be as part 
of a blended approach. 

The following illustrative examples demonstrate what a blended approach may consist of.

Illustrative Example:

Ayo is employed as an apprentice software development technician. The majority of his job is desk-based, at 
his computer. He has a suite of on-demand learning including: high-quality videos, animations, check 
learning questions, quizzes, case studies and external resources that are available to him. This is also 
supported by face-to-face learning.

Ayo employer likes that they can track his progress as he learns at his own pace and that he has the flexibility 
to use quieter periods of work to access his distance learning.

A record of Ayo’s distance learning is automatically recorded, so the training provider can monitor his 
progress and evidence his training. As Ayo works 40 hours per week, his training provider can ensure that at 
least 8 hours per week are spent on off-the-job training.

Source: Apprenticeship off-the-job training: Policy background and examples, DfE, June 2017



Illustrative Example:

Sarah is an apprentice solicitor, working full-time, studying a four year practice focused law degree which is 
delivered by online distance learning. She attends a two day tailored induction at her university every year 
and attends university for two days per term to consolidate learning and assess progress.

Sarah participates in a dedicated weekly forum with her peers, where she can also access virtual seminars, 
academic resources and case studies, share experiences with peers and project work.

Sarah has been assigned a work based trainer who supports Sarah with her studies and observes her working 
practices which inform her academic learning and assessment processes.

DfE Guidance on Blended and OTJ Training

Illustrative Example:

Dave works full-time for a large employer, currently studying a three year Chartered Management Degree 
Apprenticeship.

This is a bespoke apprenticeship, where the employer and the university work very closely to design and 
deliver a contextualised programme relevant to its business operation. Much of the degree apprenticeship is 
currently delivered at the employer’s premises, as core components of delivery.

Dave also attends a series of intensive block release weeks throughout the year at the university that 
supplements his on-the-job training to support his apprenticeship studies and develop new learning. Dave 
builds up a portfolio of evidence through his assignments, reflective journal log, work place observations and 
projects.

Source: Apprenticeship off-the-job training: Policy background and examples, DfE, June 2017



DfE Guidance on Blended and OTJ Training

Measuring and Recording Off-The-Job Training
In order to comply with the funding rules, each apprentice should have a commitment 
statement that, amongst other information, outlines the programme of training that the 
apprentice should receive. 

This statement should set out how the provider intends to fulfil the 20% off-the-job training 
requirement. As set out in the funding rules, the funding recipient (usually the main provider) is 
the custodian of the relevant evidence files.

The ESFA do not prescribe the type of evidence that should be retained as they prefer training 
providers and employers to use naturally occurring evidence where this is available.

Source: Apprenticeship off-the-job training: Policy background and examples, DfE, June 2017



DfE Guidance on Blended and OTJ Training

Measuring and Recording Off-The-Job Training
All training providers that deliver levels 2-5 apprenticeships are subject to Ofsted inspection 
where they will judge the quality of training. All providers that deliver apprenticeships at levels 6 
and above are subject to the HEFCE quality assessment regime. HEFCE will work with Ofsted to 
reach a judgement for apprenticeship providers at level 4 and/or 5 where the apprenticeship 
standard or framework contains a prescribed HE qualification. 

These regimes are primarily focused on making judgements on the quality of teaching and 
learning. As part of this process they may also request evidence of how the upfront planned and 
agreed off-the-job training is being delivered as well as observing the delivery of off-the-job to 
make judgements on the quality of it and the value to each apprentice’s learning experience.

Source: Apprenticeship off-the-job training: Policy background and examples, DfE, June 2017



DfE Guidance on Blended and OTJ Training

Key Takeaways
1. Distance Learning is not permitted

2. “Naturally occurring evidence” is what you should be thinking of: where can and 

should you be recording evidence in the apprentice journey. You should be taking 

this approach, rather than building a system just around “how will I track them?”

3. You will need to evidence the “upfront planned and agreed off-the-job training”, 

so ensure you have this in an appropriate format and agreement with the 

employer and the apprentice too (expectation setting and an excellent induction 

is key in any blended offer)

4. Off-the-job training will be observed in order “to make judgements on the quality 

of it and the value to each apprentice’s learning experience”

i.e. if it isn’t good quality blended learning… then beware! 



DfE Guidance on Blended and OTJ Training

Key Takeaways
5. What approach suits knowledge, skills and behaviours best?

• Likely to be knowledge and potentially skills that suit blended best from our 

experience

• Behaviours is a lot harder (but we do know that providers are tackling this via 

live online, one-to-ones)

6. 20% Off-The-Job Training can take place in the workplace, and often there may 

well be quiet periods for apprentices where they can continue their studies. This 

makes apprentices more productive and avoids wasting any time. 

• This will of course have to be evidenced



4 Our Work and Approach



Our Work and Approach

A Bespoke VLE Per Course, Per Partner



Our Work and Approach

A Deeper Understanding of Student Learning



Our Work and Approach

Easier for Delivery Staff, Not Just for Learners



Our Work and Approach

Bringing It All Together
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Working in Partnership

Overview and Background
• About Harlow College

• Harlow College’s Digital Strategy

Delivering Blended Courses

• How it works on the ground

• Flexibility: for the tutor and the learners

• Real-time analytics and intervention

• Stretch and challenge (pace of learning)



Working in Partnership



Working in Partnership
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Working in Partnership



Working in Partnership

Benefits Outside the Classroom
• Internal

• Analytics, understanding the learner and admin reduction

• External

• Employer engagement: the right products (tangible) and services 

(intangible) for employers



Working in Partnership
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Working in Partnership

Case 

Study 

Video



Working in Partnership

INSERT

VIDEO



Any Questions?

Q&A
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